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Pupil premium strategy statement for Parsons Down 
Partnership of Schools 2021-2024 

This statement details our school’s use of pupil premium for the 2023 to 2024 academic 
year funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail  

School name Parsons Down 
Partnership of Schools 

Number of pupils in school  276 

Proportion (%) of pupil premium eligible pupils 19.9% (55 pupils) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published Dec ‘23 

Date on which it will be reviewed July ‘24 

Statement authorised by Catherine Bull 

Pupil premium lead Catherine Bull 

Governor / Trustee lead Sam Bartholomew 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £81,860 

Recovery premium funding allocation this academic year £7795 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£21,500 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£111,155 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Parsons Down Partnership, we believe in the importance of good quality teaching 

together with an ethos of high ambitions for all pupils and especially for those pupils 

identified as disadvantaged. We place great value on the social and emotional needs 

of our pupils and we work hard to support them. Indeed, without these basic 

foundations we know children will not be able to learn effectively and standards will not 

be raised.  

Our vision is supported by six key successes and a number of key principles: 

 Strong leadership, culture and values, underpinned by the understanding that a 

great education is far more than meeting accountability targets. 

 High expectations of all pupils, regardless of background or challenge to learning. 

 A clear understanding of the challenges to learning vulnerable learners face. A 

focus on the importance of good adult-pupil relationships as well as a relentless 

drive to overcome challenges. 

 Targeted strategies that prioritise access to the highest quality teaching and focus 

on pupil need. 

 A reflective, evaluative culture, where data and evidence is used intelligently for 

improvement. 

 A recognition that the highest level of accountability is to pupils and their families 

and that sense of accountability for all pupils is shared across the school, with all 

stakeholders. 

Principles  

 We ensure that teaching and learning opportunities meet the needs of all of the 

pupils.  

 We ensure that appropriate provision is made for pupils who belong to vulnerable 

groups, this includes ensuring that the needs of socially disadvantaged pupils are 

adequately assessed and addressed.  

 In making provision for socially disadvantaged pupils, we recognise that not all 

pupils who receive free school meals will be socially disadvantaged. We also 

recognise that not all pupils who are socially disadvantaged are registered or qualify 

for free school meals.  
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 Pupil premium funding will be allocated following a needs analysis which will 

identify priority classes, groups or individuals.  

 We monitor and evaluate our Pupil Premium spending, avoid spending it on 

activities that have little impact on achievement, and spend it in ways known to be 

most effective.  

At Parsons Down Partnership we have agreed a ‘Partnership Pledge’ to support our 

disadvantaged pupils. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our attendance data indicates that attendance among disadvantaged 
pupils is lower than for non-disadvantaged pupils and is increasing year 
on year. The difference is most significant at the infant school. 

Disadvantaged pupils are more likely to be persistently absent from 
school (attendance less than 90%)  

Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils’ wellbeing, confidence and 
progress. 

2 Our assessments (including wellbeing survey), observations and discus-
sions with pupils and families have identified social and emotional is-
sues for many pupils. This has resulted in lack of readiness to learn and 
lower levels of resilience. These challenges particularly affect disadvan-
taged pupils, including their attainment. In the infant school 35.5% dis-
advantaged pupils are on the SEND register and at the junior school 
29.4%. Both of these % are higher than national.  

3 Assessments, observations, and discussions with pupils indicate under-
developed oral language skills and vocabulary gaps among many dis-
advantaged pupils. These are evident from Reception through to KS2 
and in general, are more prevalent among our disadvantaged pupils 
than their peers. 

4 Our assessments and observations indicate that the education and 
wellbeing of many of our disadvantaged pupils have been impacted by 
partial school closures to a greater extent than for other pupils. These 
findings are supported by national studies.  

This has resulted in significant knowledge gaps leading to pupils falling 
further behind age-related expectations. 
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Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To achieve and sustain improved 
attendance for all pupils, 
particularly our disadvantaged 
pupils. 

Sustained high levels of attendance from 2024/25 
demonstrated by: 

 A minimum overall attendance rate for 

disadvantaged pupils being over 95%, with year on 
year improvements. 

 Number of PPG pupils classed as persistent 
absentees will have reduced by 50%, with year on 
year improvements. 

 Ensuring Family Support Worker has regular contact 
with key families to enable strong communication. 

 School and families engaging with internal and 
external specialist support to give key children 
additional support to help address underlying issues. 

To achieve and sustain 
improved wellbeing for all pupils 
in our school, particularly our 
disadvantaged pupils 

Sustained high levels of wellbeing from 2024/25 demon-
strated by: 

 qualitative data from student voice, student and par-
ent surveys and teacher observations 

 a significant reduction in bullying and incidences of 
poor behaviour 

 a significant increase in participation in enrichment 
activities, particularly among disadvantaged pupils     

Improved oral language skills 
and vocabulary among 
disadvantaged pupils 

Assessments and observations indicate significantly 
improved oral language among disadvantaged pupils. 
This is evident when triangulated with other sources of 
evidence, including engagement in lessons, book scrutiny 
and ongoing formative assessment. 

Improved attainment in reading 
and writing and maths among 
disadvantaged pupils. 

Outcomes in 2024/25 show a 3 year rising trend and a 
reduction in gap with national average for disadvantaged 
pupils achieving: 

 GLD at the end of EYFS 

 Year 1 Phonics screen and Y2 retake 

 Year 4 Times Tables check 

 ARE in reading, writing, SPaG and maths at the 
end of KS2 

All strategies will take into account pupils need. In 
particular those pupils with multiple and complex 
challenges. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £29,446.84 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Maximising learning 
through high quality 
CPD 

The best available evidence 
indicates that great teaching is the 
most important lever schools have 
to improve outcomes for their pupils. 

1,2,3,4 

Creation of a 
vocabulary rich 

environment.   

 

Disadvantaged children are exposed 
to and encouraged to use new 
words in every area of learning. 

Include vocabulary from the whole 

school approach to extending 

vocabulary document. Rich 
vocabulary has a powerful impact on 
learning - Huntington Research 
School (EEF partner) Evidence 
shows that vocabulary is one of the 
significant factors that proved 
relevant to children achieving grade 
A*- C in Maths, English language 
and English literature (Spencer, 
Clegg, Stackhouse & Rush 2017) - 
Closing the Vocabulary Gap by Alex 
Quigley 

3,4 

Enhancement of our 
maths teaching and 
curriculum planning. 

In line with DfE and EEF guidance, 
we will fund teacher release time to 
embed key elements of guidance in 
school and to access Maths Hub 
resources and CPD (including 
Teaching for Mastery training).The 
DfE non-statutory guidance has 
been produced in conjunction with 
the National Centre for Excellence in 
the Teaching of Mathematics, 
drawing on evidence-based 
approaches. 
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Additional one-to-one 
reading sessions 

In line with EEF guidance, 
intervention targeted at specific 

4 
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for disadvantaged 
children, whose 

reading ability is 
below the expected 

level. For example: 
phonics intervention, 
daily reading, reading 

comprehension 
sessions. 

needs and knowledge gaps can be 
an effective method to support low 
attaining pupils or those falling 
behind.  

Rigorous teaching of 
phonics, focusing 

particularly on 
analysing this group 
and providing 
additional intervention 
to improve 

outcomes. 

EEF states that Phonics has a 
positive impact overall (+5 months) 
with very extensive evidence and is 
an important component in the 
development of early reading skills, 
particularly for children from 
disadvantaged backgrounds. 

4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 56,898.64 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Employment of 
specialised ESAs to 
support 
disadvantaged pupils 
This includes: ELSA, 
wellbeing groups, 
support with phonics 
and reading.  

The Education Endowment 
Foundation Toolkit states that 
targeted interventions to improve 
behaviour and emotional well being 
average at least 4 months additional 
progress a year, with frequent 
sessions having the most benefit. 
According to the DFE pupils who 
receive Free School Meals are most 
at risk of behavioural issues so this 
support is vital for ensuring their 
continued attendance and success 
within our school. It also benefits the 
wider school community by ensuring 
the whole class are able to learn 
uninterrupted by behaviour issues 
that may occur. High quality 
intervention and support from ESAs 
is therefore vital to ensuring children 
make accelerated progress in their 
learning 

2,3,4 
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Interventions to 
improve listening, 
narrative and 
vocabulary skills for 
disadvantaged pupils 
who have relatively 
low spoken language 
skills. For example: 
conversation, turn 
taking and listening 
skills; Drawing Club, 
Colourful Semantics – 
talking in full 
sentences; following 
speech therapist 
guidance. 

Oral language interventions can 
have a positive impact on pupils’ 
language skills. Approaches that 
focus on speaking, listening and a 
combination of the two show positive 
impacts on attainment. 

3,4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 12,408.57 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Whole staff training 
on the principles of 

Therapeutic Thinking. 

This is to raise awareness of factors 
affecting children’s behaviour, with 
the aim that the children’s behaviour 
and attitudes to learning, return to 
the high level they were pre-COVID. 
This will enable staff to consider how 
behaviour incidents are viewed and 
the language we use. Whole staff 
training and universal approaches 
can have positive overall effects: 

2,4 

Family Support 
Worker employed  

EEF state that parental engagement 
has a positive impact on average of 
4 months’ additional progress. They 
state it is crucial to consider how to 
engage with all parents to avoid 
widening attainment gaps.  

 

Due to the pandemic and school 
closures we have seen an increase 
in the demand from parents for 
support for the families and children 
and an increase in safeguarding 
issues. Our Family Support Worker 
has worked hard during the 

1,2 
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pandemic to foster and maintain 
good links with parents and 
supporting children. The involvement 
of our Family Support Worker is also 
essential for helping us combat 
attendance issues. 

SEAL Club  Many of our pupils struggle with 
interacting during lunchtimes. We 
will introduce SEAL club to provide a 
structured and supportive 
environment to promote co-operative 
play and support pupil behaviour 
and wellbeing.  

1,2,3,4 

Subsidised cost of 

residential and 

school trips 

 

Many of our children only go away 
from home during the school 
residential. It is essential for their 
own wellbeing that they experience 
different settings to widen their 
knowledge of the world. 

This has a direct impact on their 
ability and attitude to their learning. It 
builds confidence and resilience. 

2 

 

Total budgeted cost: £ 98,754.05 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 

academic year.  

To achieve and sustain improved attendance for all pupils, particularly our 

disadvantaged pupils. 

In 2022-23 

 At Parsons Down Infant School the disadvantaged cohort enrolments had an Overall 
Absence of 11.3%. This is 2.2% higher than the national Non-Disadvantaged cohort at 
8.9%. The school's gap to Non-Disadvantaged pupils nationally has increased further. It 
increased 1.3% from +5.2% in 2020/21, to +6.5% in 2021/22. The Disadvantaged cohort's 
Overall Absence increased by 3.8% from 8.3% in 2020/21, to 12.1% in 2021/22. It 
decreased by 0.8% in 2022-23 which indicates that small improvements have been made. 

 At Parsons Down Junior School the school's Disadvantaged cohort have an Overall 
Absence of 8.8%. This is 3.9% higher than the national Non-Disadvantaged cohort at 
4.9%. The school's gap to Non-Disadvantaged pupils nationally has continued to increase 
by 1.4% from +1.5% in 2020/21, to +2.5% in 2021/22 to 3.9% in 2022/23. The 
Disadvantaged cohort's Overall Absence has increased by 3.5% from 4.6% in 2020/21, to 
8.1% in 2021/22, to 8.8% in 2022/23. 

 

To achieve and sustain improved wellbeing for all pupils in our school, particularly our 

disadvantaged pupils 

 PPG pupils have been supported to attend even more after school clubs, sporting 

competitions and residential trips which has positively impacted on confidence and well-

being. 

 Our team of trained ELSAs have continued to support children through both 1:1 Sessions 

and we have introduced wellbeing groups to increase capacity. 

 The whole school curriculum continues to provide opportunities to acknowledge and 

support pupil well-being. 

 The Therapeutic Behaviour Policy has been reviewed and tweaked in response to 

extensive pupil and staff feedback. 

 

Improved oral language skills and vocabulary among disadvantaged pupils 

The curriculum has embedded opportunities to develop oral language skills through the 

language of learning gems, sustained shared thinking in EYFS classes and opportunities for 

pupils to share their thoughts and ideas across the curriculum. Drawing club has been 

developed throughout the year in EYFS to support language acquisition, colourful semantics is 

being used to support vulnerable pupils in Year 1 in particular and the development of oracy 

remains a focus of teaching and learning. 
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Improved attainment in reading and writing and maths among disadvantaged pupils. 

In 2022-23 

At Parsons Down Infant School: 

 25.0% of our school's Disadvantaged EYFS cohort achieved a good level of development. 
This is 44.9% lower than the national Non-Disadvantaged cohort at 69.9% and a 
significant drop from the previous year. 

 60.0% of our school's Year 1 Disadvantaged cohort achieved the expected standard in 
Phonics. This is 22.2% lower than the national Non-Disadvantaged cohort at 82.2%. 

Our school's gap to Non-Disadvantaged pupils nationally has improved by 56.9% from -
79.1% in 2021/22, to -22.2% in 2022/23. Our Year 1 Disadvantaged cohort's Phonics 
Expected Standard has increased by 60.0% from 0.0% in 2021/22, to 60.0% in 2022/23. 

In Year 2: 

 22.2% of our school's Disadvantaged cohort achieved the expected standard in Reading. 
This is 50.7% lower than the national Non-Disadvantaged cohort at 72.9% Our school's 
gap to Non-Disadvantaged pupils nationally has decreased by 4.3% from -46.4% in 
2021/22, to -50.7% in 2022/23.  

 11.1% of our school's Disadvantaged cohort achieved the expected standard in Writing. 
This is 54.0% lower than the national Non-Disadvantaged cohort at 65.1%. Our school's 
gap to Non-Disadvantaged pupils nationally has improved by 8.4% from -62.4% in 
2021/22, to -54.0% in 2022/23.  

 22.2% of our school's Disadvantaged cohort achieved the expected standard in Maths. 
This is 53.0% lower than the national Non-Disadvantaged cohort at 75.2%. Our school's 
gap to Non-Disadvantaged pupils nationally has improved by 19.2% from -72.2% in 
2021/22, to -53.0% in 2022/23. 

 

At Parsons Down Junior School at the end of KS2: 

 66.7% of our school's Disadvantaged cohort achieved the expected standard in Reading. 
This is 11.3% lower than the national Non-Disadvantaged cohort at 78.0%. Our 
Disadvantaged cohort's Reading Expected Standard has increased by 22.9% from 43.8% 
in 2021/22, to 66.7% in 2022/23. 

 44.4% of our school's Disadvantaged cohort achieved the expected standard in Writing. 
This is 32.7% lower than the national Non-Disadvantaged cohort at 77.1%. Our school's 
gap to Non-Disadvantaged pupils nationally has improved by 5.3% from -38.0% in 
2021/22, to -32.7% in 2022/23. Our Disadvantaged cohort's Writing Expected Standard 
has increased by 6.9% from 37.5% in 2021/22, to 44.4% in 2022/23. 

 66.7% of our school's Disadvantaged cohort achieved the expected standard in Maths. 
This is 12.2% lower than the national Non-Disadvantaged cohort at 78.9%. Our school's 
gap to Non-Disadvantaged pupils nationally has improved by 40.7% from -52.9% in 
2021/22, to -12.2% in 2022/23. Our Disadvantaged cohort's Maths Expected Standard has 
increased by 41.7% from 25.0% in 2021/22, to 66.7% in 2022/23. 

As a Partnership we understand that the background of disadvantaged pupils is complex and 
we continue to assess, identify and target specific pupils and their needs. Rather than simply 
looking at them as a whole.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 
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Programme Provider 

  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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